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Self-concept, defined in this research as a widely used structure for
comprehending life experiences in a meaninqful manner, which takes into
account the effect of one's thoughts, feelings, and behaviors on one's identity and
personal experience of the self or self-esteem, is a construct that has been given
no specific definition in the literature.

Instead, there is a severe lack of well-

executed studies; therefore, interpretations and qeneralizations are difficult.
The major purpose of this study was to examine the influence of family structure
on the self-concept of urban African-American middle school students.

More

specifically, African-American middle school students were asked to indicate
how they feel about themselves relative to the five aspects of the self-concept-total, general, social, school, and home.
A survey design was employed in this investigation to evaluate and analyze
the data. Two hundred forty-six urban African-American middle school students
were randomly selected to participate in the study. These students (116 females

2
and 130 males), from a predominantly African-American urban school district
between the ages of 11 and 14 years, were administered the Self-Esteem
Inventory and Bailey's Urban African-American Family Structure Demographic
Questionnaire.
A questionnaire was developed by the researcher to assess the family
structure of African-American middle school students.

The questionnaire was

validated by a qroup of authorities in the fields of urban education, counselinq,
and research. The self-concept inventory had a split-half reliabiilty coefficient
of .82. The data analysis for this study was accomplished through the application
of the Independent t-Test and the One-Way Analysis of Variance.
It was concluded that the total self-concept scores of African-American
middle school students residing in a single-parent family structure were significantly higher than the total self-concept scores of African-American middle
school students residing in an intact family structure.

It was further concluded

that the general aspect scores of the self-concept of African-American middle
school students residing in a sing le-parent family structure were significantly
higher than the general aspect scores of African-American middle school
students residing in an intact family structure. Additionally, African-American
middle school student residing

in a single-parent family

structure had a

significantly higher self-concept with regard to social aspect than those AfricanAmerican middle school students residing in an intact family structure.
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Chapter I

INTRODUCTION

Does psychological science need the concept of self? Philosophy may need
it, theology may need it, but it is entirely conceivable that a concept useful to
philosophy or theology may be merely an impediment in the path of the
psychological progress.
Self-concept is sometimes referred to as a multi-dimensional concept
which refers to one's attributes, skills, hopes, and behaviors.

This concept is

continuously revised. Yet, at any qiven moment it retains a convincing stability.
For that reason, one could question whether or not self-concept really remains a
focusing point for interpreting and directing life events and whether self-concept
is affected by family structure in middle school children (Baker, 1983).
Many facets of our lifestyles are not ordinarily felt to have strong personal
relevance.

The problem then becomes how to approach the phenomenom that

has led to a revival of the self-concept in a manner that will advance rather than
retard scientific progress.
The importance of self-concept to the process of adjustment cannot be
underestimated. Self-concept defines meanings and goals, even in situations that
might appear meaningless or hopeless.
Urban African-American middle school students with high se lf-concept and
a positive self-image are likely to have the confidence necessary to tackle
problems and cope with varied circumstances. According to Coopersmith (1967),

- - -- -

- -- --- -- - - -- - - --

- - -- - - - - - - -
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a high self-concept is associated with low levels of anxiety, good social
relationships, and positive emotional adjustment.
Recent researchers have found that self-concept is a good index of one's
mental health and since self-concept provides a qauqe of how a person is doinq
socio-emotionally, it is worth noting that self-concept has been found to vary
considerably under differinq circumstances.

Several studies have shown that

family structure has been associated with differinq levels of self-concepts.
For various reasons, family structures· are chanqinq. Family transition has
produced anxiety and stressful experiences for many children. Disrupted family
life can reduce the level of self-concept in urban African-American middle
school students by fosterinq feelings of quilt, anger, hostility, helplessness, and
inadequacy.
Blended families tend to be a particularly vulnerable orqanizational structure by the very nature of having already been involved in divorce, which has
been looked upon unfavorably by society and is not deemed as a stability
supportinq event in the lives of the parents and children involved (Visher and
Visher, 1979).

While studies of blended families report them to have qreater

levels of stress than intact families, recent research suqgests that blended
families appear to perform similarly to intact families (Baker, 1983). In reqards
to adjustment to the blended family, adolescent children are reported to
experience the qreater difficult y (Capaldi and McRae, 1979; Walker, Roqers, and
Messi nqer, I 977).
Both African-American families and non-minority families today are
indeed experiencing unprecedented turbulence. These fami Ii es are in a state of
transition from the traditional, two-parent structure to the sinqle parent or
blended structure. Modern day trends in the composition of the urban African-
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American family are indicative of the drastic decline of the percentage of
students living with both natural parents. This is not inconsistent with the nation
at large.

However, as the U.S. Bureau of the Census (1983) conducted demo-

graphic studies which show that an increasinq number of American families are
in a state of transition. With the rapid increase in the number of divorces and
si nqle parent homes, it is apparent that schools wil I have to find ways to be of
some assistance in the development of positive self-concepts in students who are
havinq a difficult and stressful time adaptinq to these transitions.
Three identifiable family structures will be dealt with herein.
(I) sinqle parent

families,

They are:

wherein children live with one natural parent,

(2) blended families, wherein children live with one natural parent and one
stepparent, and (3) intact families, wherein children live with both natural
parents.

This study will compare the self-concept of urban African-American

middle school students livinq in each of the aforementioned family structures.
The present research was designed to investigate the self-concepts of
sixth, seventh, and eiqhth qrade African-American students who attend school in
a selected urban school district which has a diversified population. The insiqht
provided by this research wil I prove beneficial to parents, counselors, educators,
and other helping professionals who seek to better understand the needs of urban
African-American

middle

school

students.

Additionally,

a

systematic

investigation of this nature can only reveal the influence of a positive self on the
academic performance of African-American middle school students.

If this

undertakinq is correct, this investiqation can serve as the inception stage in
promotinq a solid academic environment for the purpose of enhancinq the total
person.
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Statement of the Problem
Family related factors, especially family structure and living arrangement,
have been viewed to have some influence on the self-concept of urban AfricanAmerican middle school students. The extent of this influence is not clear cut;
however, these factors and their relationships with the self-concept variable are
important ingredients in the development of the total individual.

Inasmuch as

African-American middle school students tend to perform below expectations in
urban schools, an empirical investigation into the effects of family related
variables on the students' self-concept is warranted. Therefore, this study seeks
to examine the problem: Does family structure affect the self-concept of urban
African-American middle school students?

Answers to the following questions

were sought:

I.

To what extent, if any, does the

type of family structure have an

effect on the student's total perspective of self-concept?
2.

To what extent, if any, does the

type of family structure have an

effect on the student's general perspective of self-concept?
3.

To what extent, if any, does the

type of family structure have an

effect on the student's social perspective of self-concept?
4.

To what extent, if any, does the

type of family structure have an

effect on the student's home perspective of self-concept?
5.

To what extent, if any, will the type of family structure have an
effect on the student's school perspective of self-concept?

Purpose of the Study
The primary purpose of this study was to examine the effect of family
structure on the self-concept of urban African-American middle school children.
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Specifically, urban, middle school African-American students enrolled in the
sixth, seventh, and eighth grades were asked to indicate how they feel about
themselves with respect to the five aspects of the self-concept -- total, general,
social, school, and home.

Significance of the Study
A review of the literature in the area of self-concept is vast, but no studies
compare self-concept of urban African-American middle school students to their
family structure. To what extent the type of family structure wou Id affect the
urban African-American middle school student's self-concept is a worthwhile
study that could provide pertinent knowledge in an expanding area of counselor
education. The results could provide school systems with the insight necessary
to expand and provide new directions for urban middle school educators.
Educators need to accept the reality of the increasing number of disrupted
families and focus on finding ways to help urban African-American middle school
students enhance their self-concept and make successful transitions.

Hypotheses
The following hypotheses were tested in this investigation:
HOp

There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean total aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

6 ·

H02:

There will be no statistically significant difference between the
mean general aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean general aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

H03:

There will be no statistically significant difference between the
mean social aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean social aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

H04:

There will be no statistically significant difference between the
mean home aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean home aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

H05:

There will be no statistically significant difference between the
mean school aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean school aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

H06:

There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
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middle school students residing in blended family structures and
the mean total aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.
H07:

There will be no statistically significant difference between the
mean general aspect of self-concept of urban African-American
middle school students residinq in blended family structures and
the mean general

aspect of self-concept of

urban

African-

American middle school students residinq in an intact family
structure.

HOg:

There will be no statistically significant difference between the
mean social aspect of self-concept of urban African-American
middle school students residinq in blended family structures and
mean social aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.

H09:

There will be no statistically significant difference between the
mean home aspect of self-concept of urban African-American
middle school students residinq in blended family structures and
the mean home aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.

H010: There will be no statistically significant difference between the

mean school aspect of self-concept of urban African-American
middle school students residinq in blended family structures and
the mean school aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.
H01 t= There will be no statistically significant difference between the

mean total aspect of self-concept of male and female urban
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African-American middle school students residing in intact family
structures.

H012: There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
middle school students residinq in sinqle parent family structures.

H013: There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
middle school students residinq in sinqle parent family structures.

H014: There is no statistically significant difference between the mean
total aspect of self-concept of different age groups of urban
African-American

middle

school

stu~ents residinq

in blended

family structures.

Assumptions
The following assumptions were contained in this study:
I.

The investigator assumed that all subjects used in the study were
urban African-Americans.

2.

It was assumed that the students were knowledgeable and capable of
following simple insructions.

3.

The investigator assumed that the students wou Id honestly share their
observations with the investigator.

4.

It was assumed that students residinq in intact family structures
would have a more positive self-concept than students residing in
sinqle or blended family structures.

5.

The investigator assumed that the sample of subjects used was
representative of the population under investigation.
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Limitations
The study was subject to the followinq limitations:

I.

This study was limited to African-Americans enrolled in either of
four middle schools in a predominately African-American urban
school district in the Houston metropolitan area and qeneralizations
will be made about other populations.

2.

Another limitation of this study was an age ranqe of eleven to
fourteen years.

3.

A further limitation was the exclusion of any family wherein a
natu ra I parent was deceased.

Definition of Terms
In an effort to abort any misunderstanding relative to communication, the
following terms were operationally defined for use in this investigation.
I.

Bio log ica I parents: the natura I father and natura I mother of a chi Id.

2.

Blended family: family in which one of the parents is not the natura I
or biological parent of the child.

3.

Disrupted family:

family in which separated and absent parents or

other unique situations in which family dysfunction or imbalance is
occurrinq.

4.

Family structure: living arrangement in which the child resides.

5.

Intact family:

family wherein children live with both natural or

biological parents.

6.

Natural parents: bioloqical parents of the child.

7.

Non-minorities: persons of the Anqlo or Caucasian race.
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8.

Self-concept: a widely used structure for comprehending life experiences in a meaningful manner which take into account the effect of
one's thoughts, feelinqs, and behavior on one's identity and personal
experience of the self; self-esteem.

9.

Self-esteem: synonymous with self-concept.

I 0.

Sinqle parent family: family wherein only one parent is in the home.

I I•

Traditional family:

family wherein the parents are the natural or

biological parents and both res-ide in the home.

Same as intact

family.

12.

Two-parent family:

family where in there are two parents in the

home, either biologial parents, or one biological parent and one
stepparent.

Olapter 2
REVIEW OF TI-E LITERATURE

This chapter presented a review of literature that pertains to the topic
under investigation:

the effects of residinq in sinq le-parent family structures,

blended family structures, or intact family structures on the total self-concept
of urban African-American middle school students.
four sections:

(I) Cognitive Abilties and

The chapter consisted of

Academic Skills, (2) Academic/

Cognitive Functioninq, (3) Parent Absence and Blended Family Relationships, and
(4) Pyscho-soc ia I/Deve lopmenta I.

Coqnitive Abilities and Academic Achievement
Grossman, Shea and Adams ( 1980) noted that other investigations suggest
that while there are no detrimental effects for young children of divorced
parents, problems may emerge later in children's lives.

One premise of th is

study was that college students from divorced families were not different from
those from intact families.

And the other was that children being reared in

middle-class, single parent homes are not likely to experience extensive financial
insecurity and are likely to have well-educated, concerned mothers who would
directly attempt to neqate the potentially detrimental effects of fathers'
absences through increased positive attention to their children.

The results

support their premises and individual histories cited also supported this, so one
assumption is that social class tends to have a significant bearing on how divorce
11
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affects children. Furthermore, it does appear that most studies in this area tend
to agree that stress from economic insecurity and financial hardships contribute
to detrimental effects on cognitive development in children (Chapman, 1977;
McDermott, 1968; Wallerstein and Kelly, 1976).

Economic and psycholoqical

strains for the divorced adult are believed to stimulate increased anxiety
(Jacobson, 1978; Magrab, 1978; Wallerstein and Kelly, 1976). Thus the anxiety of
the custodial parent tends to stimulate tension in children, lowering their ego
functioning which is typified in shorter attention spans and motivation (Jacobson,
1978). It has been noted that children from father absent homes are more field
independent than children from father intact families (Barclay and Cusumano,
I 967; Goldstein and Peck, 1973).

It has also been noted that there are

interaction effects between father absence and sex of siblinqs. F other absence
with the opposite sex sibling affects the cognitive performance of college
students more adversely than that of students with siblinqs of the same sex or
with no siblings (Sutton-Smith, Rosenberg, and Landy, 1968).
Age at the time of divorce, and environmental chanqes resultinq from the
divorce prove to be related to the child's psycho-pathology and may best be
understood through employing the Piagetian and Sullivanian theory.

Disruption

of the organization of cognitive/perceptual structures can be brought on by
significant environmental events (Sullivan, 1953). Greater coqnitive/perceptual
changes result in more substantial modifications in the environment.

Maximum

cognitive sensitivity to interpersonal stimuli occurs between the ages of seven
and eleven (Piaget and lnhelder, 1969), it appears that maximal cognitiveperceptual chanqes due to divorce occur in th is age ranqe.
It has been established by Stolberg and Anker ( 1983) that cognitiveperceptual and behavioral differences in children vary directly to the extent of
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environmental change. The results of their study indicate that divorce appears
to influence the psycholoqical development of children and may result in the
acquisition of certain abnormal, behavioral and cognitive-perceptual patterns.
Noted in this group, as compared to children of intact marriaqes, were lower
levels of prosocial, school related behaviors and higher levels of inappropriate,
interpersonal and unusual behavior patterns.

Children of the divorced qroup

tended to perceive stimuli relating to significant interpersonal figures in their
environment as beinq less purposefully orqanized in activity and daily routine
(Stolberg and Anker, 1983).

While environmental change affects both children

from intact families and divorced families, the effects on these two qroups are
different.

The greatest behavior patholoqy was associated with the greatest

level of chanqe in the intact qroup.

Decreased family stability (i.e., major

changes in the health of a family member and self; lowered incomes, etc.) are
areas reflective of extreme chanqes in divorced homes.

Stolberq and Anker

(1983) found a linear relationship between environmental change and behavior
patholoqy which

indicates a relationship between emotional

and

physical

demands on the mother, the level of pyscholoqical stress experienced by the
mother and psycho-patholoqy displayed by the child. Other signficant results of
this study were that the parent initiatinq the divorce appeared to be an
important indicator of the charateristics of the overt behavior patholoqy and
cognitive-perceptual differences in the divorce group children.
Current literatue supports the hypothesis that social class is siqnificant in
determininq the deqree of detrimental effects children may experience as a
result of their parents' divorce.

Sinqle-parent middle class families tend to

experience less financial security and the mothers tend to be well-educated and
concerned.

They tend to neqate the potential detrimental effects of father

absence on their children through providing them with increased amounts of
positive attention. Correlations have been seen between anxiety of the divorced
adult due to economic and psychological stresses; and lowered ego functioning in
children which directly affects their ability to maintain attention and motivation, both of which are necessary essentials for academic success.

Academic/Coqnitive Functioning
Tests focusinq on IQ scores on third and sixth grade boys showed that the
presence of a stepfather does compensate, in part, for the absence of the natural
father (Santrock, 1982). Santrock also found that females in th is same age group
who were from stepfather families, tended to show lower achievement scores. In
a related study performed by Chapman (1977) with male college students it was
found that those male college students from intact homes were field independent
and had higher SAT scores than male college students from father absent homes.
Chapman also found that female college st udents from stepfamily homes were
more field independent than females from intact homes.

Female college

students from stepfather and father absent homes obtained higher SAT scores
than females from intact homes.

It would appear that while previous studies

purport negative short term effects on stepfather females' performance, the
long-term effects appear to be beneficial to their academic performance.
Nunn, Parish, and Worthing ( 1983) conducted a study investigating home
adjustment, self-concept, peer relationships, state and trait anxiety, as well as
evaluations of their mothers, fathers and families.

Children from blended

families did show better school adjustment and performance than those from
single parent homes; although children from intact homes attained higher scores
in each area than either children from blended or single parent homes.
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Overall, children from blended families appear to perform academically as
well as, or almost as well as, children from intact homes. Females, in particular,
benefitted in the area of field independence when they were in single parent and
blended families.

Parent-Absence and Blended Family Relationships
While ambivalence marks all human relationships, ambivalence is especially
prevalent between stepchildren and stepparents.

One manner in which step-

children deal with these ambivalent feelings is to talk of "loving" the biological
mother and "hatinq" the stepfather (Jacobson, 1978).

This strategy has been

institutionalized and is portrayed through movies, folklore, plays and television
presentations. For this reason, blended families, and stepmothers in particular,
are in double jeopardy.

Stepparents are the innocent targets of an intense

version of ambivalence that all children feel towards their parents (Jacobson,
1978).
Social and cultural support is usually not as available to the blended family
as to the nuclear family structure (Visher and Visher, 1978).
weakens the family structure.

This further

Blended families tend to be a particularly

vulnerable organizational structure by the very nature of already having been
involved in divorce, which is not looked upon favorably by society nor deemed as
a stability supporting event in the lives of the parents or children involved. Due
to the already weakened organizational state, impulse control and regulation of
interpersonal relationships are particularly vulnerable to disruption (i.e., physical
and/or sexual abuse) (Fast and Cain, 1966). Departments of human services and
child guidance clinics have documented the prevalent problem of rape of the
stepch i Id by the stepparent (Kompara, 1980).
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Adjustment for the stepmother is said to be the most difficult role for
stepparents. The stepmother tends to spend more time with children than does
the stepfather, thus incurring greater opportunities for disharmony due to
proximity as well as the nature of the role. However, there is some indication
that stepmothers experience a better role adjustment if their natural children
live in the home (Kompara, 1980).
Baker (1983) examined interactional similarities and differences between
blended and inact families.

In his study, he addressed two major questions:

(I) Does the functioninq of blended families appear to be equal to that of intact
families? and (2) Do blended and intact families have meaninqful interactional
differences? The results of his study suqqest that the blended families appeared
to perform similarly to the intact families in several ways. Similar feelings of
cohesion were described by both qroups, suqqestinq that there were no notable
differences in emotional support for the family members.

However, intact

families have lower inconqruence scores than blended families.

The highest

disagreement scores found were among blended mothers, which seems to suggest
that they were closer to the emotional struqqle of the family and may actually
view the social environment of the family accurately. The results of this study
also indicated greater levels of stress in blended families than in intact families.
Perkins ( 1978) studied system differences between natural parent and
stepparent families.

This study concluded that stepparent family systems do

differ significantly from natural parent family systems in terms of their
interpersonal relationships and perceptions.

Results also indicated that step-

families were less psycholoqically adjusted and satisfied with their families than
were natural parent family systems. Stepfather and stepchildren showed lower
levels of understandinq of one another's perceptions. These perceptions differed
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in that stepchildren rated their stepfathers less good and less potent than natural
children rated t_heir fathers.
Pink (1984) studied individuals from stepfamilies and from nuclear families.
The investigator found that stepfamilies experienced less family satisfaction and
less quality in the relationship between the adolescent and male parent in the
home (her stepfamilies were all stepfather families), than nuclear families. This
study also showed that female adolescents did not have any lower quality
relationships with the stepfather than did the male adolescent in stepfami lies.
However, other researchers have found that girls in particular have difficulty in
establishing

positive

relationships

with

stepfathers

(Santrock,

Warshak,

Lindbergh, and Meadows, 1982). Clingempeel, levoli, and Brand ( 1984) found that
girls not only have more difficulty establishing positive relationships with
stepfathers, but they also have difficulty establishing positive relationships with
s tepm others.
In regards to adjustment within stepfamilies, adolescent children, in
particular, experience the greatest difficulty (Capaldi and McRae, 1979); Walker,
Rogers, and Messinger, 1977).

During the early stages of adjusment in the

stepfamily, parents may press children to participate more in family activities
and actually be less autonomous.

This can create added stress for the

adolescent, as this is a time when separation is developmentally appropriate, in
order to facilitate the adolescents' only autonomy and independence.
According to the previously reviewed literature, blended families tend to
have less family support systems and institutions available to them.

Blended

families have higher levels of inner relationship conflict, as well as greater
difficulty in establishing consistent, acceptable roles for family members. When
compared to intact families, adolescents in stepfather families tend to have
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poorer relationships with the male parent and with the female adolescents
experiencing the most difficulty. While blended family livinq proves to be more
stressful overall, blended families do adjust and experience varying levels of
satisfaction and emotional stability.

Psycho-social/Developmental
Self-concept has been described as an individual's reaction to him/herself
or in terms of the "I" or the "me." Behaviodsts tend to view the self-concept as
beinq close to the soul of an individual (Epstein, 1973).

Coopersmith's (1967)

Self-Esteem Inventory was part of a thorough study on what affects a child's
self-esteem. He focused mainly on the conditions contributinq to the formation
of positive and negative attitudes toward oneself. He devised a measure of selfesteem, Coopersmith's Self-Esteem Inventory (SEI), that presented sentences to
the subject (e.g., "I'm proud of my school work.") with a dichotomous Like
Me/Unlike Me response. He then administered the test and selected five groups
representing different levels of self-esteem, to which he gave a battery of
clinical

tests

to provide

more information on the subject's abilities and

characteristics.
A wide variety of family variables are supposedly relevant to children's
self-concept. Parent variables such as (a) parents' characteristics, values, selfacceptance, and child-rearinq practices; interpersonal relationships; absence of
one parent through death or divorce, never married status of parents; working
status of mother, (b) family role structure and role specialization, (c) family
size, and (d) birth order of chlidren are many of the influencing variables (Wylie,

1979).
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It has been pointed out by McDermott ( 1968) that divorce rates tend to be
the highest in the first few years of marriage, thus more often makinq preschool
children the victims. It is quite normal for the preschooler in his/her struggle
for independence to momentarily wish a parent to die or go away. This occurs
when the child is feeling angry or furstrated, due to the parent's impeding
somethinq he/she wants to or wished to do.

For a preschooler, a divorce may

symbolize the abusive result of the child's overly grandiose wishes for the
parents to die or qo away. A child's discovery of and testinq out of his/her own
skills in the personal relationships may be interrupted or suppressed as a reuslt
of the loss of a parent throuqh divorce or separation. Thus, threatened is the
dependability of relationships. Central to the psyho-analytical view of the child
is the Oedipus conflict durinq this staqe of childhood. This is the age in which a
child works through fantasies of possessing the parent of the same sex. Because
of these developmental conflicts, the child may be further burdened if a
separation or loss occurs, due to feelings that the child may experience as
victory and power over these Oedipal wishes (Maqrab, 1978).
It has been noted by Landis ( 1960) that younger children who remembered
the divorce were less aware of the traumatic effects than the older children.
Rosen (1977) found that children of divorce whose parents had rated the highest
on interpersonal friction felt that they were neqatively affected by their parents'
divorce.

It was found that children of divorce exhibited increases in discipline

problems, excessive demands for attention, psychophysioloqical problems, and
peer problems. In the preschool age child (3-5 years of age) with known previous
psychiatric problems, over half of these children became manaqement problems
at school (McDermott, I 968).

Hodges, Wesch Ier, and Bal Ianti ne ( I 979) studied

preschool children from divorced homes.

The results of their study indicated
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that parents of these children rated them less positively than children from
intact families.

Although these children were less cooperative, they were not

more aggressive than children from intact homes. This study also showed that
there was no relationship between

time since separation and behavioral

problems. Their study also showed that frequent contact with the non-custodial
parent did not alleviate the negative effects of the divorce.

1n latency age

children (9-11 years of age), Hess and Camara (1979) found in evaluating these
children two years after the divorce that one year following the divorce these
children had a resigned attitude toward the divorce and most intense feelings had
subsided (Kwallerstein and Kelly, 1976).
A primary observation was noted in studyinq 31 latency age children by
Wallerstein and Kelly (1976).

They observed that these children came to the

interview poised, reasonably self-assured, and understandinq the realities. This
was indeed a contrast to the younger children who experimented more immobilization and disorganization in trying to master their fears and conflicts.

This

latency group tended to attempt to master their anxiety through activity and
play, thus there were very few of these children who regressed. One distinquishing feature of this group was that anger was intense and consciously directed
toward the absent parent. This feature was maintained by more than one-third
of the children. The children who were doing well had accepted the divorce in
sad finality.

Both depression and low self-esteem were seen in other children

(Wallerstein and Kelly, 1976).
For the adolescent, divorce may create anxiety for his/her own future and
fears as to whether this may occur in his/her future life. Wallersten and Kelly
(1976) found that divorce accelerated the adolescent maturation process in a
group of 21 adolescents ages 13 and older, whom they studied. However, there
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were some who experienced a prolongation in their ability to master the normal
developmental tasks of adolescence.

These adolescents did experience earlier

individuation of their parents; seeing them as having separate attitudes with
personality differences.

They became more aware of their parents as sexual

objects. This group did tend to enter into premature heterosexual relationships.
Money as an issue also became more siqnificant.
withdrawal and distancinq.

A common defense was

For many of these adolescents, there was a

reqression followinq the loss of external controls and values.

Of course,

adolescents who had a history of difficulties before the divorce experience a
much poorer proqnosis (Wallerstein and Kelly, 1976).

Adolescents also experi-

ence a rather unique condition in which their parents themselves may regress
after divorce to an adolescent staqe. This is often perceived by the adolescent
as competitive and threatening to his own dating behavior and sexuality. Thus,
this situation leaves the adolescent without an adequate mature heterosexual
model (Wallerstein and Kelly, 1976).
Tooley (1976) has pointed out the awareness of psycholoqical problems
following divorce by mental health professionals.

Neil Kalter (1976) found

children of divorce referred for outpatient psychiatric evaluations at twice the
rate of the general population.

Significantly associated with the type of

presentinq problem were the aqe and sex of the child patient.

Kalter's study

found that children of divorce tended to have a higher incidence of depression,
delinquency, and antisocial behavior, and neurosis than children from intact
families.
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Summary
Based upon the previously reviewed literature, researchers theorized that
divorce and remarriage pose major psychological stress on children and parents.
Single parents and blended families are considered high risk families.

A good

portion of these families have less stable family support systems (relatives,
friends, and social institutions) than intact families. Divorce in particular is said
to be a process similar to the loss of a parent through death. Divorce is said to
stimulate fears of abandonment, feelinqs of helplessness, and rejection.

In

general, a single-parent family takes about two years to make adequate
ajdustments.

Blended families are also said to experience considerable stress.

Becoming a stepparent, for the new husband or wife, is especially stressful, as
the identity or role of the stepparent is not c Iearly estab Ii shed. Stepparents tend
to try on different roles, one after another, seeking to establish an acceptable
and respectable role for themselves and the rest of the family.

Children in

blended families experience confusion over issues such as loyalty, trust, and
affection. Adolescents in particular experience considerable stress in reqards to
discipline issues and developing autonomy.
Researchers do not agree on at which aqes children are the most sensitive
to the loss of the parent. However, the research does seem to concur that older
latency children are better psycholoqically equipped to master their anxiety and
frustration through play and the soliciting of support from others. The literature
also indicated that females, in general, tend to have a lower quality relationship
with stepfathers as well as stepmothers.

In regards to the self-concepts of

students whose parents are divorced and do not remarry, the literature reports
that these students have lower self-concepts than students from either intact or
blended families.
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As evidenced by the literature, divorce and remarriage can temporarily
impede developmental growth. The literature indicates that these students are
more likely to experience behavior difficulties, depression, poor school performance, a lack of adequate social skills, and a lack of ability to maintain close
relationships. This in turn affects one's self-concept. Both students and adults
in a blended family suffer some fluctuation in perception of their self-concepts.
However, in spite of these difficulties, some individuals who grew up in blended
families have better self-concepts than others.

The present research was

designed to investigate the influence of family structure on the self-concept of
the urban African-American middle school student who grew up in a single
parent, blended, or intact home.
The norm in our society is for mothers to maintain custody of the children
after a divorce.

Therefore, it is expected that most stepparents in this study

will most likely be stepfathers.

Finally, a review of the literature involves a

dearth of reseach data in the areas of self-concept, especially for nonminorities.

Many studies on self-concept have been conducted in various school

systems but without analyzing the effect of family structure on the self-concept
of urban African-American middle school students.

Chapter 3

METHODOLOGY

The primary purpose of th is study was to examine the effect of family
structure on the self-concept of urban African-American middle school students.
This chapter was divided into several secfions.

They are:

(I) Design of the

Study, (2) Population, (3) Samplinq Procedure, (4) Instrumentation, (5) Instrument
Validation, (6) Pilot Study, (7) Data Gathering Procedure, (8) Independent and
Dependent Variables, and (9) Statistical Analysis.

Design of the Study
A survey design was employed in this investigation.

A survey design

measures, as accurately as possible, the attitudes, opinions, and behaviors of a
group of individuals toward certain phenomenon, events, or things. Generally, a
survey design assesses what people think and do regarding various aspects of
their lives (Kerlinqer, 1973). Accordinqly, the survey design, as a methodoloqical
tool, can be utilized by the personal interview method, as well as by the mailed
questionnaire method (Kerlinqer, 1973). Inasmuch as the present study examined
the family structure and living arrangement on self-concept of urban AfricanAmerican middle school students, the questionnaire or survey formed the basis
for this analysis.
The survey design as a research paradigm has some limitations. Probably,
the most widely known shortcoming of this type of design deals with the notion
24
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that the data gathering survey ordinarily does not penetrate very deeply below
the surface (Kerlinger, 1973). Nevertheless, according to Kerlinger, this design
offers several advantages which tend to overshadow its limitations.

These

advantages are:
I.

survey research has the advantage of wide scope:

a great deal of

information can be obtained from a large population and
2.

survey research information is accurate within sampling error, of
course.

In essence, the survey design as a research paradigm provides the most
practical means of empirically studying the relationship between the family
structure and self-concept.

Population
The population of this study consisted of 246 African-American middle
school students attending a school district in an urban center.

The school

district encompasses a thirty-three-square-mi le area located in the northeast
quadrant of Harris County, Texas.

The area is approximately 17 miles from

Texas Southern University and lies approximately 50% within the city limits of
the city of Houston. The district maintains eight elementary schools, one pre-K
through eighth grade school, three middle schools, two senior high schools, and
one vocational school. Instruction in grades pre-K through four is conducted in
· self-contained classrooms. Specialized teachers teach all of the course offerings
in grades five through twelve. The student population consists of 12,900 students
and is composed of the following ethnic groups:

.01 % American Indian or

Alaskan native, .04% Asian or Pacific Islander, 89.36% African-American, 7.58%
Hispanic, and 3.01 % Anglo. The social composition of the district's personnel is
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90.3% African-American, 9.1% Anglo, and 0.4% Hispanic. This school district is
one of the "property poor" school districts in Texas.

Demographic Profiles of Respondents in the Study
Participants in the study consisted of 246 African-American middle school
students. Of these participants, over 52% (or 130) were male and 47% (or 116)
were female.

With regards to age, 54% (or 133) were 11 years of age, 35% (or

86) were 12 years of age, over 9% (or 23) were 13 years of age, and only 2% were
14 years of age.
Moreover, over 66 % (or 164) of the students resided in a two-parent family
structure. Additionally, 55% (or 136) came from an intact family structure.
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Table I
l'lJmber and Percentage of the Respondents
by Age, Sex, Family Structure,
and Living Arrangement

Variables

f'.lJmber

Percentage*

133
86
23
4
246

54. I
35.0
9.3
1.6
100.0

130
116
246

52. 8
47.2
100.0

164
246

66.7
33.3
100.0

136
110
246

55.3
44.7
100.0

Age

11
12
13
14
Sex
~ale
Female

F ami l:t Structure
Two-Parent
Sing le-Parent

Living Arrangement
Intact
Blended

82

Sampling Procedure
The simple random sampling procedure was employed in this study. Simple
random sampling is a process wherein each individual within a target population
has an equal chance of being selected.
were as follows:

The procedures for sampling the students

first, the students who fit the description of the study were

assigned an identification number by the researcher.

Once each student in the

elected population was assigned a number, the table of random numbers was used
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to select the students to participate in the study.

The NEA small sampling

formula was used to obtain a representative number of students for this
investigation.

Instrumentation
Two instruments were utilized in this investigation.

They were the

"Bailey's Urban African-American Family Structure Demographic Survey" and
the "Self-Esteem Inventory."

Bailey's Urban African-American Family Structure Demographic Survey
An instrument designed to ascertain information regarding family structure
was designed by the researcher.

This investigative instrument consisted of 18

items pertaining to background information regarding urban African-American
middle school students and information concerning the students' family composition.

The instrument consisted of six items which were a combination of

structured and nonstructured. The structured items were in Likert format.
In reference to the scoring of the instrument, items five,

thirteen,

fourteen, fifteen, and sixteen were scored one to four (I to 4), respectively.
Items one, ten, and eleven were scored one to five ( I to 5).

In addition, items

two, three, and four were scored one to two ( I to 2). Also, item six was scored
one to three ( I to 3). The remaining items on the survey were open-ended and
required a written response from the participants.

The scoring of one, two,

three, four, and five on the survey represented qualitative responses only.
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Self-Esteem Inventory
The

instrument employed

in this

investigation was the Self-Esteem

Inventory which was developed by Stanley Coopersmith in I 967. The instrument
was divided into two major sections.

The first section consisted of six items:

five socio-demograhic items and one dichotomous item.

The second section of

the instrument consisted of 58 items under four subscales which describe how an
individual feels about himself or herself.

The items in this section were in a

dichotomous form. The participants in this study were asked to check one of two
fixed expressions: "Like Me" and "Unlike Me."
The Self-Esteem Inventory is scored usinq a scorinq key. The means have
generally been in the range from 70 to 80 with a standard deviation of 11 to 13.
The upper quartile qenerally can be considered indicative of hiqh self-esteem,
and the interquartile range generally indicative of medium self-esteem.

Reliability and Validity of the Self-Esteem Inventory
For the purpose of reliability, internal consistency reliability coefficients
have been computed for the Self-Esteem Inventory.

Obtained coefficients are

.88 for grade six, .89 for grade seven, and . 90 for grade eight.

Additionally, a

split-half reliabiilty coefficient of .87 for students in qrade six have also been
computed for the Self-Esteem Inventory (Coopersmith, 1967).

The split-half

procedure correlates the scores of the even-numbered items on the questionnaire
with the scores of the odd-numbered items. In reference to the above reliability
coefficients for the Self-Esteem Inventory, Brunie and Kintz believe that
whenever an instrument's reliability value is . 70 or above, the instrument is
considered reliable.
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For the purpose of validity, the Self-Esteem Inventory has been judged to
have both construct validity and concurrent validity.

Validation studies have

agreed that this instrument measures the self-esteem of children.

Instrument Validation
To ascertain the value of the "Bailey Urban African-American Living
Arrangement Demographic Survey" as an appropriate instrument for this study,
content validity was established.

Content validity is defined as the extent to

which the items (content) measure the observation under investigation (Borg and
Gall, 1979).

In order to determine the content validity of the instrument, the

questionnaire was given to a team of educators in urban education, counseling,
and research.
Each item was examined to assess its appropriateness for elicitinq the
necessary responses which would reveal the various family structures. Once the
select qroup of educators agreed that each item on the survey measured what it
is supposed

to

measure,

the

instrument

was

considered

valid

for

this

investigation.

Pilot Study
A pilot study was conducted to determine the clarity and appropriateness
of each statement.

Thirty African-American middle school students from a

similar school district in southwest Texas was selected to participate in the pilot
testing of the instrument.
suggestions and criticisms.

The pilot tested questionnaires were examined for
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Data Collection Procedure
A letter was mailed to the Superintendent of Schools in the North Forest
Independent School District, requesting his district's participation in the investigation. The letter explained the significance of the study inasmuch as the selfconcept of a student is crucial to his academic performance.

A letter of

endorsement was needed from the superintendent before the Bailey's Urban
African-American Family Structure Demographic Survey and the Self-Esteem
Inventory cou Id be administered.
Once the letter of support was received, the researcher administered both
instruments to the sample population. The completed instruments were logged
and manually examined for errors and inconsistencies.

The incompleted ques-

tionnaires were discarded from the study. The data from the instruments were
coded by the researcher.

The codes were then punched into the computer

terminal. For analytical purposes, applications from the Statistical Package for
the Social Sciences (SPSSX) were used.

Independent and Dependent Var iables
For this investigation, the independent variable was family structure. The
variable was assumed to have some significant impact on the dependent variable,
which was the aspects of the student's self-concept.

Statistical Analysis
The t- Test for Independent Samples was employed to analyze the data
from this investigation.

This statistical technique determined whether signifi-

cant differences exist between two independent sample means (Kerlinqer, 1973).
In addition, the One-Way Analysis of Variance is a statistical technique which
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analyzes the independent effects of one independent variable on a dependent
variable (Kerlinqer, 1973).

Also, where a difference was found between the

sample means, the researcher employed the Scheffe Method, a post hoc test, to
determine whether the difference was statistically significant, or whether it
could be attributed to random sampling fluctuation (Hinkel, Wiersma, and Jurs,
1981 ).
better.

The hypotheses stated in this study were tested at the .OS alpha level or

Chapter 4

ANALYSIS OF TI-E DATA

The primary objective of this study was to investigate the effects of the
various types of family structures on the self-concept of urban AfricanAmerican middle school students. Specifically, urban African-American middle
school students were asked to indicate how they felt about themselves with
respect to five aspects of the self-concept ( total, general, social, school, and
home).
The sample population of this study consisted of 246 randomly selected
middle school students from a predominantly minority urban school district in
southwest Texas. The data analysis for this study was accomplished through the
application of the independent t-test and the One-Way Analysis of Variance.
Summarized

in

Tables 2-15, are the effects of family structure and living

arrangement on the self-concept of African-American middle school students.
The hypotheses were tested at the .05 Ieve I or better.
HOp

There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean total aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.
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Shown in Table 2 is the summary of the mean difference between the total
aspect scores of the self-concept of African-American students residinq in an
intact

family

structure and

a

single-parent

family

structure,

using

the

independent t-test. The mean for the intact qroups of African-American middle
school students was 44.40 and the mean for the single-parent groups of AfricanAmerican middle school students was 55.18. The difference between the means
of the two student groups were found to be significant (t = -4.06, df = 244,
P < .05). Thus, Hypothesis One was rejected.

Table 2
t-Test for Mean Difference Between the Total Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in an Intact Family Structure and a Single-Parent Structure

Intact

SingleParent

x

44.40

55. 18

SD

20.98

18.90

SE

I. 64

2.08

Statistics

x diff
df
t

Significant at the .0 I level

-10.78

244
-4.06

P = 0.00
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HQi:

There will be no statistically significant difference between the
mean general aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean general aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

Revealed in Table 3 is the summary of the mean difference between the
general aspect scores of the self-concept of African-American middle school
students

residinq

in an

intact family structure and si nqle-parent

structure, utilizing the independent t-test.
18.35 (S.D. = 9.25) and
(S.D. = I 5.22).
(t

the

mean

for

family

The mean for the intact group was
the

sinqle-parent group was 23.00

The difference between the means was statistically significant

= -2.48, df = 244,

P < .0 I). Therefore, this hypothesis was rejected.
Table 3

t-Test for Mean Difference Between the General Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in on Intact Family Structure ond a Single-Parent Structure

Intact

SingleParent

x

18.78

24.42

SD

11. 34

18. 95

SE

. 88

2.09

Statistics

X diff
df
t

Significant at the .OS level

-5.64
244
-2.48

P = 0.015
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HOJ:

There will be no statistically significant difference between the
mean social aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean social aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

As indicated in Table 4, the t-test of independent samples was computed
between the social aspect scores of the - self-concept for African-American
middle school students residinq in an intact family structure and a sinqle-parent
structure, it yielded an observed value of t

= -2.54,

df

= 244,

difference between the two means was found to be significant.

P > .05.

Consequently,

Hypothesis Three was rejected.

Tobie 4
t-Test for Mean Difference Between the Social Aspect Scores
of the Self-Concept of African-American Middle School Students

Residing in an Intact Family Structure and a Single-Parent Structure

Intact

SingleParent

X

18.35

23.00

SD

9.25

15.22

SE

• 72

I. 68

Statistics

X diff
df
t

Significant at the .01 level

-4.65
244
-2.54

P = 0.01

The
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H04:

There will be no statistically significant difference between the
mean home aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean home aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

As shown in Table 5, the t-test of independent samples was calculated
between the home aspect scores of the self-concept of African-American middle
school students residinq in an intact family structure and a sinqle-parent
structure.

It yielded an observed value of t = -0.58, df = 244, P > .05.

difference between the two means was found not to be significant.
Hypothesis Four was not rejected.

Table 5
t-Test for Mean Difference Between the Home Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in an Intact Family Structure and a Single-Parent Structure

Intact

SingleParent

x

44.89

46. 96

SD

28.27

25.79

SE

2.20

2. 84

Statistics

X diff
df
t

P = 0.56

-2.07
244
-0.58

The
Thus,
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H05:

There will be no statistically significant difference between the
mean school aspect of self-concept of urban African-American
middle school students residinq in a sinqle parent family structure
and the mean school aspect of self-concept of urban AfricanAmerican middle school students residinq in an intact family
structure.

Reported in Table 6 is the summary of the mean differences between the
school aspect scores of the self-concept for African-American middle school
students

residinq

in an

intact

family

structure and

structure, using the t-test for independent samples.

sinqle-parent

family

The mean for the intact

group of middle school students was 52.12 (S.D. = I 9.26) and the mean for the
single group of middle school students was 55.00 (S.D. = 18.23). The difference
between two means was not significant (t = -1.14, df = 244, P > .05).

Thus, the

hypothesis was not rejected.
Table 6
t-Test for Mean Difference Between the School Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in an Intact Family Structure and a Single-Parent Structure

Intact

SingleParent

X

52. 12

55.00

SD

19.26

18.24

SE

I. 50

2.01

Statistics

X diff

df
t

P = 0.25

-2.88
244
-1. 14
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H06:

There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
middle school students residinq in blended family structures and
the mean total aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.

As shown in Table 7, the t-test of independent samples was computed
between the total aspect scores of the self-concept of African-American middle
school students residing in an intact family structure and a blended family
structure.

It yielded an observed t-value of -1.90, df = 244, P > .05).

The

difference between the two means formulated was found not to be significant.
Consequently, the hypothesis was substantiated.
Tobie 7
t-Test for Mean Difference Between the Total Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in on Intact F omily Structure and a Blended F omily Structure

Statistics

Intact

Blended

x

45.74

50.78

SD

21. 27

20. 19

SE

I. 82

I. 92

X diff
df
t

-5.04
244

-1. 90

P = 0.059

ROBERT J. TEARY LIBRARY
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HO,:

There will be no statistically significant difference between the
mean general aspect of self-concept of urban African-American
middle school students residing in blended family structures and
the mean general aspect of self-concept of urban

African-

American middle school students residinq in an intact family
structure.
As revealed in Table 8, the t-test was calculated between the general
aspect scores of the self-concept of African-American middle school students
residing in an intact family structure and in a blended family structure.

It

yielded an observed t-value of -3.35, df = 244, P < .01. The difference between
the two means was found to be significant.

Therefore, the hypothesis was

rejected.
Table 8
t-Test for Mean Difference Between the General Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in an Intact Family Structure and a Blended Family Structure

Statistics

Intact

Blended

x

17.74

24.29

SD

8.42

19.06

SE

o. 72

I. 82

X diff
df
t

Significant at the .01 level

6.55
244
-3.35

P = 0.00
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HOa:

There will be no statistically significant difference between the
mean social aspect of self-concept of urban African-American
middle school students residinq in blended family structures and
mean social aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.

Shown in Table 9 is a summary of the mean difference between the social
aspect scores of the self-concept of African-American middle school students
residing in an intact family structure and a blended family structure, utilizing
the independent t-test.

The mean for the intact family qroup of students was

18.58 and the mean for the blended family structure of students was 21.54. The
difference between

the two means was not significant (t

= 1.93,

df

= 244,

P > .OS). Therefore, Hypothesis Eight was retained.
Table 9
t-Test for Mean Difference Between the Social Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in an Intact Family Structure and a Blended Family Structure

Statistics

Intact

Blended

x

18.58

21. 54

SD

10.64

12. 88

SE

0.91

I. 22

X diff
df
t

P = 0.055

-2. 96

244
-1. 93
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H09:

There will be no statistically significant difference between the
mean home aspect of self-concept of urban African-American
middle school students residing in blended family structures and
the mean home aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.

Revealed in Table IO is a summary of the mean difference between the
home aspect scores of the self-concept of African-American middle school
students residing in an intact family structure and a blended family structure,
employing the independent t-test.

The mean for the intact family group of

students was 45.44 (S.D. = 28.02) and the mean for the blended group of students
was 45. 75 (S.D. = 26.82).

The difference between the two means was not

significant (t = -0.09, df = 244, P > .05). Thus, Hypothesis Nine was not rejected.

Tobie I0
t-Test for Mean Difference Between the Home Aspect Scores
of the Self-Concept of African-American Middle School Students
Residing in an Intact Family Structure and a Blended Family Structure

Statistics

Intact

Blended

x

45.44

45.75

SD

28.02

26.83

SE

2.40

2.55

X diff
df
t

P = 0.929

-0.31
244
-0.09
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HOIQ: There will be no statistically significant difference between the

mean school aspect of self-concept of urban African-American
middle school students residing in blended family structures and
the mean school aspect of self-concept of urban African-American
middle school students residinq in an intact family structure.
As reported in Table 11, when the t-test of independent samples was
calculated between

the

school aspect scores of self-concept of African-

American middle school students residing in an intact family structure and
blended family structure, it yielded an observed t-value of -0.84, df = 244,
P > .05. The difference between the two means was not significant. Therefore,
Hypothesis Ten was not rejected.

Table 11
t-Test for Mean Difference Between the School Apsect
Scores of the Self-Concept of African-American
Middle School Students Residing in an Intact
Family Structure and a Blended Family Structure

Intact

Blended

x

52. 18

54.20

SD

19.32

18.49

SE

I. 66

I. 76

Statistics

X diff
df
t

P = 0.404

-2.02
244
-0.84
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H01 p

There will be no statistically significant difference between the
mean total aspect of self-concept of male and

female urban

African-American middle school students residing in intact family
structures.
Shown in Table

12

is the summary of the mean difference between the

total aspect scores of self-concept of male and female middle school students
residing in an intact family structure, employing the independent t-test.

The

mean for the male group of middle school students was 45.26 and the mean for
the female group was
significant (t

= -0.24,

46.16.
df

The difference between the two means was not

= 134, P > .OS).

Consequently, Hypothesis Eleven was

retained.

Table 12
t-Test for Mean Difference Between the Total Aspect Scores
of the Self-Concept of Male and Female African-American
Middle School Students Residing in an Intact Family Structure

Statistics

x
SD
SE

X diff
df

t

P

=

0.80

Male

Female

45.26
22.24
2.78

46.16
20.52
2.42
-.90
134
-0.24
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H012: There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
middle school students residing in si nqle parent family structures.
Reported in Table 13 is the summary of the mean difference between the
total aspect scores of the self-concept of male and female middle school
students residing in a single-parent family structure, utilizing the independent
t-test. The mean for the male qroup of students was 55.48 and the mean for the
female group of students was 43. 72. The difference between the two means was
statistically significant (t

= 3.00,

df

= 108,

P < .01).

Consequently, Hypothesis

Twelve was rejected.
Table 13
t-Test for Mean Difference Between the Total Aspect Scores
of the Self-Concept of Male and Female African-American
Middle School Students Residing in a Single-Parent Family Structure

Statistics

Mole

Female

x

55.48

43. 73

SD

17.94

21. 48

SE

2.20

3.24

X diff
df
t

Significant at the .01 level

11. 75
108
3.00

P = 0.004
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H013: There will be no statistically significant difference between the
mean total aspect of self-concept of urban African-American
middle school students residing in single parent family structures.
As shown in Table 14, when the One-Way Analysis of Variance was
computed between the different age qroups of African-American middle school
students with regard to total aspect scores of the self-concept, it yielded an
observed value of F = 5433, df = 3/ 132, P > .OS. The difference between the total
aspect scores of the self-concept was not statistically significant. Consequently,
Hypothesis Thirteen was not rejected.
Table 14
Analysis of Variance Summary Table for Total Aspect
Scores of the Different Age Groups of African-American
Middle School Students Residing in a Single-Parent Family Structure

Source of
Variation

Between Groups

df

Sum of
Squares

Ms

3

745. I 097

248.3699

Within Groups

132

60340.8829

457. 1279

Total

135

61085.9926

F

p

.5433

.6535
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H014: There is no statistically significant difference between the mean
total aspect of self-concept of different age groups of urban
African-American

middle

school students

residing in blended

family structures.
The One-Way Analysis of Variance was calculated between the four age
groups of African-American students residing in a blended family structure and
their tot a I se If-concept scores.

As reported in Table I 5, there was no

statistically significant difference found between the four age groups of AfricanAmerican middle school students (F

= 1.445,

df

= 3/ I06,

P > .05).

Thus, this

hypothesis was not rejected.
Tobie 15
Analysis of Variance Summary Table for Total Aspect
Scores of the Different Age Groups of African-American
Middle School Students Residing in a Blended Family Structure

Source of
Variation

Between Groups

df

Sum of
Squares

Ms

F

p

I. 4452

.2338

3

1746.2652

582.0884

Within Groups

I 06

42694.4984

402. 7783

Total

109

44440.7636

Chapter 5

SUMMARY, FINDINGS, CONCLUSIONS, DISCUSSION
AND RECOMMENDATIONS

The major purpose of this study was to examine the influence of family
structure on the self-concept of urban African-American middle school students.
More specifically, African-American middle school students were asked to
indicate how they feel about themselves with respect to the five aspects of the
self-concept -- total, general, social, school, and home.
A survey design was employed in this investigation to evaluate and analyze
the data. Two hundred forty-six middle school students were randomly selected
to participate in the study.
A questionnaire was developed to assess the family structure of AfricanAmerican middle school students. The questionnaire was validated by a group of
authorities in the field of urban education, counselinq, and research.

The Self-

Esteem Inventory had a split-half reliablity coefficient of .82. The data analysis
for this study was accomplished through the application of the independent
t-test and the One-Way Analysis of Variance.
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Summary of the Findings
From the results of the data, the following findings were observed:
I.

The variable type of family structure did produce a significant effect
on African-American middle school students' total aspect of their
self-concept.

2.

The type of family structure of African-American middle school
students did produce a significant effect on the general aspect of
their self-concept.

3.

The social aspect of the self-concept of African-American middle
school students was not affected by type of family structure.

4.

The effect of type of family structure on the home aspect of selfconcept

of

African-American

middle

school

students

was

not

statistically significant.
5.

The variable type of family structure did not produce a significant
effect on African-American middle students' school aspect of their
se If-concept.

6.

The type of living arrangement of African-American middle school
students did not produce a significant effect on the total aspect of
their self-concept.

7.

The general aspect of the self-concept of African-American middle
school students was not affected by living arrangement.

8.

The effect of living y angement on the social aspect of self-concept
of African-American middle school students was not statistically
significant.
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9.

The variable living arrangement did not produce a significant effect
on African-American middle school students' home aspect of their
self-concept.

I0.

The type of living arrangement of African-American students did not
produce a significant effect on the school aspect of their selfconcept.

11.

The sex of African-American middle school students residing in an
intact family structure did not produce a significant effect on their
t otal self-concept.

12.

The total self-concept of African-American middle school students
residing in a single family living arrangement was significantly
affected by sex.

13.

The African-American middle school students residing in a blended
family structure did not produce a significant effect on their total
se If-concept.

14.

The age of African-American middle school students residing in a
single family living arrangement did not produce a significant effect
on their total self-concept.
~

Conclusions
The following conclusions are drawn from the fi ndings of this study:
I.

The total self-concept scores of African-American middle school
students residing in single-parent family structure are significantly
higher than the total self-concept scores of African-American middle
school students residing in a two-parent family structure.
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2.

The general aspect scores of the self-concept of African-American
middle school students residing in a single-parent family structure
are significantly higher than the general aspect scores of AfricanAmerican

middle school students residing

in an

intact

family

structure.
3.

African-American middle school students residing in a single-parent
family structure have a significantly higher self-concept with regard
to social aspect than those African-American middle school students
residing in an intact family structure.

4.

The self-concept scores of African-American middle school students
residing in an intact and a single-parent family structure are similar
with respect to the home and school aspects.

5.

The total self-concept scores of African-American middle school
students residing in a blended living arrangement are similar to those
of African-American middle school students residing in an intact
living arrangement.

6.

The general aspect scores of the self-concept of African-American
middle school students residing in a blended living arrangement are
significan / yhigher than the general aspect scores of AfricanAmerican

middle

school

students

residing

in

an

intact

living

arrangement.
7.

The self-concept scores of African-American middle school students
residing in a blended and an intact living arrangement are similar
with regard to the social, home, and school aspects.

8.

Male and female African-American middle school students residing in
an intact living arrangement have similar total self-concept scores.
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9.

Male African-American middle school students residing in a single
family structure have a significantly higher total self-concept than
their female counterparts.

I 0.

The total self-concept scores of African-American middle school
students residing in a blended living arrangement are not influenced
by their age.

11.

The total self-concept scores of African-American middle school
students

residing

in

a

single:...parent

family

structure

are

not

influenced by their age.

Discussion
The findings of the present study concerning the influence of family
structure on the self-concept of African-American middle school students were
not favorable to those of Nunn, Parish, and Worthing ( 1983).

These researchers

found that children from intact family structures had a higher self-concept than
children from single-parent or blended living arrangements. On the other hand,
the findings of the present study indicated that students from single-parent and
blende¥amily structures exhibited a more positive self-concept in some aspects
of the self than did the students from intact family structures. One reason that
could account for this significant findings is that parents in this type of family
structure tend to show more positive attention to their children for the purpose
of negating the effect of only having one natural parent in the household.
Moreover, the findings of the present study pertaining to the influence of
gender on the self-concept of students residing in a single-parent family
structure were favorable to the findings of Santrock, Warshak, Lindbergh, and
Meadows (1982) and Clingempeel, levoli, and Brand (1984). The findings of these
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researchers revealed that male students tend to possess a higher self-concept
than female students in a single-parent family structure. One reason that might
account for this finding is that male students seem to adjust better to th is type
of family structure.

Recommendations for the Field of Urban Education
The

following

recommendations

were

made

for

the

field

of

urban

education:
I.

Administrators and teachers alike should be aware of the influence of
family structure on the self-concept of urban
middle school students.

African-American

An understanding of the influence of family

structure on the self-concept of these students can enable school
personnel, especially teachers, to implement programs to involve the
parents in school activities which could bring about a positive self.

In

return, a positive self could be instrumental in producinq a viable
/

academic atmosphere for the purpose of enhancing the success rate
of urban African-American middle school students.

2.

Educators and counse Iors shou Id be aware of the emot iona I and
psychological problems of students who reside in a family undergoing
structural

difficulties.

An

understand inq

of

these

problems

is

essential if the school is going to serve as a support system to
minimize the effect of vast chanqes on the self-concept of urban
African-American middle school students.
3.

Board members and administrators in the public school enterprise
should find funds for the purpose of developing and implementing
proqrams to enhance the self-concept of urban African-American
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middle

school

students

from

families

undergoing

structural

difficulties. A positive self brinqs about academic success which, in
the long run, permeates the entire academic fabric of the pub lie
school enterprise.

Recommendations for Further Research
In order to extend the findings of this study, it is recommended that:
I.

A follow-up study usinq a larger sample size be conducted. Such a
study wou Id provide much-needed data on the influence of family
structure on the self-concept of urban African-American middle
school students.

2.

A study be conducted that wou Id assess the impact of family
structure on the self-concept of African-American students on the
elementary and high school levels.

3. /

A study be conducted to exp lore the influence of some background
variables, such as education of parents, income level, and grade point
average, in conjunction with family structure, would have on the selfconcept of A fr icon-American students. ·

I
I
11

APPENDICES
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APPENDIX A

Letter Requestinq Permission
to Administer Instrument
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8427 Rinn Road
Houston, Texas 77078
October 2, I 989

Mr. Carrol Thomas
Superintendent of Schools
North Forest Independent School District
Houston, Texas 77078

Dear Mr. Thomas:
I am conductinq a study of The Effect of Family Structure on the Self-Concept
of African-American Middle School Children. My purpose is to determine if
family structure has a significant impact on the aspects of the student's selfconcept. Self-concept is crucial to a child's academic performance and a
workinq knowledqe of the variables effectinq self-concept could enhance the
counseling program in the school district. It is for this reason that I am
requestinq your permission for your school to participate in this study.
Your endorsement would enable this study to proceed. There would be a need to
administer two insturments, Bailey's Family Structure Demoqraphic Survey, and
the Piers-Harris Children's Self-Concept Scale, to a sample population taken
from the middle schools in the school district.
A summary of the study results will be made available to you if you so desire.
Your cooperation and suggestions in this study would be qreatly appreciated.
For your convenience, I am enclosing a self-addressed, stamped envelope for
your reply.
Appreciatively,
1•'
I

I

:,.,I -{_ __ L, . -~' /-- --

"._ · - ,

'-

. :,·

'

\. I

Alease Elaine Merrell Bailey

I

'

AEMB:pbs

/

APPENDIX B

Letter Grantinq Permission
to Administer Instrument

)
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INDEPENDENT SCHOOL DISTRICT
P.

o.

Box 23278, Houston, Texas n228-3278

C..\RROL TlIO.\IAS

Sup~nntcmkm

November t 5, 1989

Mrs. Alease Elaine Merrell Bailey
Counse !or Coordinator
19721 Mesa Drive
Houston, Texas 77078
Dear Mrs. Bai I ey:
In consideratton of your request to conduct a study or the Effect or Family Structure
on the Self-Concept of African-American Middle School Children. I am granting you my
permission to proceed with this study.
I am looking forward to seeing the results of your study.

7ere !y,

f

4!af~o I Tho as
Superintendent of Schools
CT /wmb

., - .

.

APPENDIX C
Bailey's Urban African American
Family Structure
Demographic Survey
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Bailey's Urban African-American Family
Structure Demographic Survey
This questionnaire is concerned with getting some information relative to your
background. There are no "right" or "wrong" answers. However, it is important
that you answer all the questions. All answers are to be anonymous. Do not sign
your name to this questionnaire. The information you give is confidential.
I.

What is your age? (Check one)
I) _

I I years

2) _

12 years

3) _ 13 years

2.

Sex (Check one) I)

3.

What is the occupation of your:
Natural father
Stepfather

2)

Male

------

------

4) _ 14 years

_

Female

Natura I mother

Stepfather

------

------

4.

How old were you when your parents divorced?

5.

Who did you live with after your parents divorced? (Check one)
I)

6.

Mother

2)

Father

Other

After your parent(s)'s remarriage, with whom did you live? (Check one)
I) _ Mother and stepfather

7.

3)

15 years

2) _ F other and stepmother

3)

Other

Which did you gain as a result of one or both parents' remarriage? (Check
both if both apply to you)
I) _ Stepmother

8.

2) _ Stepfather

How often do you visit the parent with whom you do not live? (Select and
fill in the black that best describes your situation.

If you see the parent

with whom you do not Ivie three days per week, use the 3-days-per-week
category. If you see them during summer, spring, and/or Christmas break
for a total of 50 days, use the category 50 days per year.) Please complete
to the best of your ability.
I) _

days per week

2) _

days per month

3) _

days per year
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9.
I0.

How old were you when the parent with whom you live remarried?
What is your birth order in your natural family? (Check one)
I)

11.

First

2)

Second

3)

Third

4)

Fourth

5)

Fifth

What is your birth order in your stepfami ly including any step brothers
and/or sisters? (Circle one)
I)

12.

13.

First

2)

3)

Second

Third .

4)

Fourth

5)

Fifth

How many siblings do you have?
I)

Sisters

2)

5)

Half sisters

Brothers
6)

3) _ Stepbrothers

4) _ Stepsisters

(

Half brothers

How would you describe your overall relationship with the stepparent with
whom you live? (If applicable) (Check one)
I)

Positive

2) _ Somewhat positive

3) _ Negative

4) _ Somewhat negative
14.

How wold you describe your overall relationship with the stepparent with
whom you do not live? (If applicable) (Check one)
I)

Positive

2) _ Somewhat positive

3) _ Negative

4) _ Somewhat negative
15.

How would you describe your overall relationship with your natural
mother? (Check one)
I)

Positive

2) _ Somewhat positive

3) _ Negative

4) _ Somewhat negative
16.

How would you describe your overall relationship with your natural father?
(Check one)
I)

Positive

2) _ Somewhat positive

4) _ Somewhat negative

3) _ Negative

63
17.

List any negative aspects of living in a step family.

18.

List any positive aspects of living in a stepfamily.

APPENDIX D

Coopersmith Self-Esteem Inventory
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SCHOOL FORM

Coopersmith Inventory
Stanley Coopersmith, Ph.D.
University of California at Davis

Please Print
Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Age _ _ __
School - - - - - - - - - - - - - - - Sex: M _

F_

Grade _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date

Directions
On the next pages, you will find a list of statements about feelings. If a
statement describes how you usually feel, put an X in the column
" Like Me. " If the statement does not describe how you usually feel,
put an X in the column "Unlike Me. " There are no right or wrong
answers.

01A

Consulting Psychologists Press, Inc.
~ 577 College Ave. , Palo Alto , CA 94306
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Like
Me

□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
Short

□

Unlike
Me

□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□

1.
2.
3.
4.
5.
6.
7.
8.
9.

Things usually don't bother me.
I find it very hard to talk in front of the class.
There are lots of things about myself I'd change if I could.
I can make up my mind without too much trouble.
I'm a lot of fun to be with.
I get upset easily at home.

It takes me a long time to get used to anything new.
I'm popular with kids my own age.
My parents usually consider my feelings.

10. I give in very easily.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.

My parents expect too much of me.
It's pretty tough to be me.
Things are all mixed up in my life.
Kids usually follow my ideas.
I have a low opinion of myself.
There are many times when I'd like to leave home.
I often feel upset in school.
I'm not as nice looking as most people.
If I have something to say, I usually say it.
My parents understand me.
Most people are better liked than I am.
I usually feel as if my parents are pushing me.
I often get discouraged at school.
I often wish I were someone else.
I can 't be depended on.
I never worry about anything.
I'm pretty sure of myself.
I'm easy to like.
My parents and I have a lot of fun together.

g 1967 by W.H. Freeman & Co. Published in 1981 by Consulting
Psychologists Press. Inc. All rights reserved. It is unlawful to reproduce
or adapt this form without written perm ission from th e Publisher.
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Like
Me

□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
Gen

)

Unlike
Me

D
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
D
D
D
D
D
□
□
□
□
□

30. I spend a lot of time daydreaming.

31 .
32.
33.
34.

I wish I were younger.
I always do the right thing.
I'm proud of my school work.
Someone always has to tell me what to do.

35. I'm often sorry for the things I do.

36. I'm never happy.
37. I'm doing the best work that I can.
38. I can usually take care of myself.
39. I'm pretty happy.
40. I would rather play with children younger than I am.

41 . I like everyone I know.
42. I like to be called on in class.
43. I understand myself.
44. No one pays much attention to me at home.

45. I never get scolded.
46 . I'm not doing as well in school as I'd like to.
47. I can make up my mind and stick to it.
, .
.
boy .
48. I really don t like being a .
g1r.1
49. I don 't like to be with other people.

50. I'm never shy.
51 . I often feel ashamed of myself.

52. Kids pick on me very often.
53. I always tell the truth.
54. My teachers make me feel I'm not good enough.
55. I don 't care what happens to me.
56. I'm a failure.
57. I get upset easily when I'm scolded.
58. I always know what to say to people.
Soc

H

Sch

Total

DD D [-x2=---.

L

□
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